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Communication Strategices
Listen 10.... Do the following
Pause —give the person timé to think—give yourself time
_‘Faraphras.e _say what you have heard so far
Probe- Ask guestions to get more information
Acknowladge — Say, Thank you for sharing , it helped me
Effective communication involves:

1. Listening: Good listening skills and showing a genuine interest are attributes of a successful
communicator. Sales associates who actively listen inguires and complaints aré more able to
solve problems and gain customer loyalty.

2. Use Names: When meeting people make sure you hear the person's name and use it right away
so you will remember it. If you are not sure what the person said, ask him/her to repeat it.

3. Get to the Point: Show value for people's time by being as concise as possible when giving
information. Do not give lengthy, unnecessary details and don't make excuses for your mistakes.
Answer the question and give important information only.

4. letOthers Talk: Don't be a person who does all the talking. What you are saying may be of
interest to you only. Keep the other person in mind, giving him/her a chance to be a part of the
conversation, Look for signals that you may be boring your listener and ask guestions to involva
them In the conversation.

5. Non-verbal Language: Nine-five percent of our communication is non-verbal, which includes:
eye movement, tone of voice, posture, facial expressions and hand gestures. When talking to
someone keeping eye contact without staring shows a sense of confidence. Be aware of non-
verbal communication and keep it consistent with your message.

6. Vocal Cues: Do not use an excessive amount of 'filler’ words {sayings or words repeated often), .
sounds such as "uh, um" or use lengthy pauses during conversation. The listener will lose
interest in what you are saying and will become bored. -

7. Create an Atmosphere of Openness: To establish a good relationship with customers and create
a comfortable atmosphere be attentive to the number of interruptions. Give your
customer/acquaintance your undivided attention by not keeping physical barriers {such as
desks) between you. Avoid trying to communicate in a busy area and keep your focus on the
listener.
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Barriers

e Focusing on a personal agenda. When we spend our listening time formulating our next
response, we canitot be fully attentive to what the speaker is saying,

¢ Experiencing information overload. Too much stimulation or information can make itvery
difficult to listen with full attention. Try to focus on the relevant information, and the central
points that are being conveyed.

o Criticizing the speaker. Do not be distracted by critical evaluations of the speaker. Focus cn
what they are saying - the message - rather than the messenger.

o Geiting distracted by emotional noise. We react emotionally to certain words, concepts and
ideas, and to a myriad of other cues from speakers (appearance, non-verbal cues). Make a

- conscious effort to quiet your own emotional reactions so that you can listen properly. .

e  Getting distracted by external “noise”. Audible noise may be extremely distracting. Some things
can be minimized - e.g., turn down the ringer on your phone, and the e-mail beep on the
computer while meeting with someone. Other noises may be unavoidable —e.g., construction,
other peaple. Also, there may be figurative “noise” from the external environment, such as
distracting or inappropriate decor in a room, or environmental conditions such as the room
being too hot or cold.

o Experiencing physical difficulty. Feeling physically unwell, or experiencing pain can make it very
difficult to listen effectively. You may wish to commuinicate that this is not a good time, and
reschedule the discussion. Otherwise, you may just need to concentrate even more on the task

of listening.
Barriers to accurate perception

« Stereotyping and generalizing. Be careful not to hold on to preconceptions about people or
things. We often have a tendency to see what we want to see, forming an impression from a
small amount of infarmation or one experience, and assuming that to be highly representative
of the whole person or situation.

» Notinvesting time. Making assumptions and ignoring details or circumstances can lead to
misconceptions. When we fail to look in-depth for causes or circumstances, we miss impaortant
details, and do not allow for the complexity of the situation.

» Having a distorted focus. Focusing on the negative aspects of a conversation or a situation is a
habit common to many people. Even though we may recognize the positive things, we often
give more weight to the negative, allowing one negative comment to overshadow numerous
positive ones.

¢  Assuming similar interpretations. Not everyane will draw the same caonclusions from a given
situation or set of information. Everybody interprets things differently. Make sure to check for
other people’s interpretations, and be explicit about your own.

o  Experiencing incongruent cues. As speakers, and as listeners, we are constantly and
simultaneously sending cues and receiving them from other people. Try to be consistent with
your verbal cues and your body language. Do not say one thing and express something else
through your body language. Be aware of how your non-verbal communication relates to your
spoken words. If someone else seems to be sending a double message -- by saying one thing and
exprassing something else in their body language -- ask for clarification
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Table 4.2

o Cultural blindness

o JBaIriers to Cultural Proficiency

Uilderstg11ding Cultural Proficiency

Tt

-

The Five Fssential Flements of Cultural Competence

Serve as standards for personal, professional values and behaviors, as well as organizational

own MG pthors.)

policies and practices:

o Asgessing cultural knowledge Lm\{
Valuing diversity

Adapting to diversity

=

The Culiural Proficiency Continuum portrays people and organizations
who possess the knowledge, gkills, and moral bearing to distinguish among
healthy and unhealthy practices as represented by different worldviews:

Institutionalizing cultural knowledge

']."‘fhe-(jonceptual Framework for Culturally Proficient Practices

Managing the dynamics of ditference

Unhenlthy Practices:

e (Cultural desiructiveness
e Cultural incapacity

Differing
Worldviews

Resolving the tension to do what is socially just within our diverse society leads
people and organizations to view selvés in tetms Unhealthy and Healthy.

o

Healthy Practices:

o Cultural precompetence
¢ Cultural competence
s Cultural proficiency

Serve as personal, pmfessioml, and
institutional impediments to moral
and just service to a diverse society by

[ e B = o =5

» being resistant fo change,

o being unaware of the need to
adapt,

» not acknowledging systemic
oppression, and

o benefiting from a sense of
privilege and entitlement.

50 ~wHdo

Guiding Principles of Cultural Proficiency o

Provide a moral framework for conduciing one’s self]

and organization in an ethical fashion by believing
the following:

Culture js a predominant force in society.
People are served in varying degrees by
the dominant culture. .

People have individual and group
identities.

Diversity within culfures is vast and
significant. - ’
Each cultural group has wnique cultural
needs..

The best of both worlds enthances the
capacity of all.

The family, as defined by each cultuire,
is the primary system of support in the
education of children.

School systems must recogrize that
marginalized populations have to be at
least bicultural and that this status

T renies a distinct set of isstied to which.

fhe system must be equipped to respond.
Tnherent in cross-cultural interactions are
dynamnics that must be acknowledged,
adjusted to, and accepted.
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The Lens of Cultural Proficiency

Cultural Proficiency is about being effective in cross-cultural settings — issues of race,
ethnicity, gender, sexual orientation, faith, ableness, socio-economics, and language
acquisition. Cultural Proficiency is about educating all students to high levels through
knowing, valuing and using their cultural backgrounds, languages, and learning styles
within the context of our teaching. A central tenet of Cultural Proficiency holds that
change is an inside-out process in which an educator is, first and foremost, a student of
his own assumptions. One must be able to recognize one’s own assumptions in order to
retain those that facilitate culturally proficient actions and to change those that impede
such actions. Similarly, educators apply this inside-out process to examine school policies
and practices that either impede or facilitate Cultural Proficiency. It is this ability to
examine one’s self and organization that is fundamental to addressing achievement gap
issues.

Cultural Proficiency provides a comprehensive, systemic structure for school leaders to
discuss issues facing their schools. The four tools of Cultural Proficiency provide
educators with the means to assess and change their own values and behaviors and their
school’s policies and practices in a way that serves our society. Cultural Proficiency has
little to do with the outcomes we intend with our policies and practices and everything
to do with the outcomes we actually get. '

The Four Tools of Cultural Proficiency

Cultural Proficiency is a mindset, a worldview. For those who commit to Culturally
Proficient practices it represents a paradigmatic shift from viewing others as problematic
to viewing how one works with people different from one’s self in a manner to insure
effective practices. Cultural Proficiency is comprised of an interrelated set of four tools, .
when used authentically, provides one the opportunity to improve one’s own practice in
service of others. The tools of Cultural Proficient are not strategies or techniques. The
tools provide you with the means by which to perform your professional responsibilities
in a Culturally Proficient manner. Being culturally competent or proficient is exemplified
by how one uses assessment data, delivers curriculum and instruction, interacts with
parents and community members, or plans and uses professional development.

The tools of Cultural Proficiency ~ the guiding principles, the barriers, the continuum,
and the essential elements — combine to provide you with a framework for analyzing -
your values and behaviors as well as your schools policies and practices.

* The Guiding Principles of Cultural Proficiency serve as an introduction for a
person or organization to identify their core values as they relate to issues of
diversity.

* The Cultural Proficiency Continuum provides language to describe
unhealthy and healthy values and behaviors of persons and poficies and
practices of organizations. [n addition, the continuum can help you assess your
current state and project your desired state, Movement along the Continuum
represents a shift in thinking from holding the view of tolerating diversity to
transformation for equity. This is not a subtle shift in worldview; it is paradigmatic,

Adapted from Culturally Proficient Inquiry: A Lens for Identifying and Examining Educational Gaps, !
(fall, 2007). Randall B. Lindsey, Stephanie Graham, R. Chris Westphal Jr., & Cynihia Jew, Thousand
Oaks, CA.: Corwin Press.



° The Five Essential Elements of Cultural Competence serve as standards by
which one develops healthy individual values/behaviors and organizational
policies/practices.

* lIdentifying the Barriers to Cultural Proficiency provides persons and their
organizations with tools to qvercoming resistance to change.

The Guiding Principles of Cultural Proficiency. The guiding principles provide
a framework for the examination of the core values of schools and how espoused
theory and theory in action differ when schools are undergoing academic self-study. The
guiding principles of Cultural Proficiency, and school-based examples of each principle,
are:

¢ Culture is a predominant force in people’s and organization’s lives.

* People are served in varying degrees by the dominant culture.

© People have group identities and individual identities.

*  Diversity within cultures is vast and significant.

* FEach cultural group has unique cultural needs. +

Vg

The guiding principles provide a framework for how the diversity of students informs
professional practice in responding to student learning needs. If your school or district |
has a mission, vision or beliefs statement that is a good place to see if the stated values
in your school align with predominant behaviors in the school. Most likely you will
encounter phrases such as all students, valuing diversity, 21* century education, or high tech
skills. Do leadership behaviors align with those expressed values?

The Continuum of Cultural Proficiency. The first three points of the
continuum focuses on them as being problematic (i.e., Cultural Destructiveness, Cultural
Incapacity, Cultural Blindness) and the next three point of the continuum focus on our
practice (i.e., Cultural Precompetence, Cultural Competence, Cultural Proficiency). The
first three points on the continuum may find us referring to our students as under
performing, while the next three points would find us referring to the ways in which we
are under-serving our students and their communities (the inside-out approach). The 6
points of the Continuum:

*  Cultural Destructiveness — seeking to eliminate vestiges of the cultures of
others.

* Cultural Incapacity — seeking to make the culture of others appear to be
wrong.

* Cultural Blindness — refusing to acknowledge the culture of others.

* Cultural Precompetence — being aware of what one doesn’t know about
working in diverse settings. Initial levels of awareness after which a
person/organization can move in positive, constructive direction or they can
falter, stop and possibly regress.

¢ Cultural Competence — viewing one’s personal and organizational work as an
interactive arrangement in which the educator enters into diverse settings in
a manner that is additive to cultures that are different from the educator.

e Cultural Proficiency = making the commitment to Tife-long learning for the
purpose of being increasingly effective in serving the educational needs of

2
Adapted from Culturally Proficient Inguiry: A Lens for Identifying and Examining Educational Gaps,

(fall, 2007). Randall B. Lindsey, Stephanie Graham, R. Chris Westphal Jr., & Cynthia Jew, Thousand
Oaks, CA .: Corwin Press.
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cultural groups. Holding the vision of what can be and committing to
assessments that serve as benchmarks on the road to student success.

The Five Essential Elements of Cultural Competence. The essential
elements are the standards for culturally competent values, behaviors, policies and
practices:

* Assessing Cultural Knowledge — Being aware of what you know about others’
cultures, about how you react to others’ cultures, and what you need to do to
be effective in cross-cultural situations.

* Valuing Diversity — Making the effort to be inclusive of people whose viewpoints
and experiences are different from yours and will enrich conversations decision-
making, and problem solving.

* Managing the Dynamics of Difference — Viewing conflict as a natural and normal
process that has cultural contexts that can be understoed and can be supportive
in creative problem solving.

* Adapting to Diversity — Having the will to learn about others and the ability to
use others’ cultural experiences and backgrounds in educational settings.

* Institutionalizing Cultural Knowledge — Making learning about cultural groups and
their experiences and perspectives as an integral part of your on-going learning.

Barriers to Cultural Proficiency. In the manner that the guiding principles
provide a moral compass for culturally proficient actions, there are barriers to achieving
culturally proficient actions. The barriers to Cultural Proficiency are

* resistance to change,

* systems of oppression, and

* asense of entitlement.

These barriers are often manifested in statements $uch as, it is not me that needs to
change. I have been a successful educator for years, these kidslparent just need to get a clue!
Similarly, it is rare to find the person who doesn’t acknowledge that racism,
ethnocentrism and sexism exist in our society but what they often fail to see is that
when one group of people loses rights and privileges due to systemic oppression, those
rights and privileges accrue to others in often unacknowledged or unrecognized ways. I
is when one recognizes one’s entitlement that he or she has the ability to make choices
that benefit the education of children and youth.

Educational policy makers and educators when focusing on the achievement issues of
non-dominant group students toc often experience a conversation gap. The gap in
conversation, and often unrecognized and unacknowledged, is in educators not having
the perspective to see roadblocks that have been, and are, placed in the way of
members of non-dominant socic-economic, racial, ethnic, gender, or language groups.
This selective invisibility leads to a sense of privilege and entitlement for members of the
dominant group. Whereas systems of oppression impose barriers for members of non-
dominant groups, concomitant systems of privilege and entitlement impose barriers for
members of the dominant group. The barriers erected by a sense of privilege and
entitlement involve a skewed sense of reality that can impede one’s ability to pursue
Adapted from Culturally Proficient Inquiry: A Lens for Identifying and Examining Educational Gaps, ?

(fall, 2007). Randall B. Lindsey, Stephanie Graham, R. Chris Westphal ir., & Cynthia Jew, Thousand
Oaks, CA.: Corwin Press.



ethical and moral avenues in meeting the academic and social needs of non-dominant
groups.

The position of privilege often fosters educators voicing biased or ill-informed
assumptions about parents from non-dominant groups. Typical of such assumptions are
comments such as,
Their parents won’t come to parent conferences because they don’t care about the
education of their child.
Why try to help them, they will just end up to be gang bangers, just like their dad!
Why should [ learn anything about their culture? This is our country, let them learn
about us!

Educators who make comments like those above are in need of different lenses, tools
and structures to understand their students and the barriers they face and the special
learning needs they have in order to be successful in school. Educators muist engage in
intentional conversations about how parents and students who are different from them
behave and learn. Cultural Proficiency is an approach for surfacing assumptions and
values that undermine the success of some student groups and a lens for examining
how we can include and honor the cultures and learning needs of all students in the

educational process..

.4
Adapted from Culturally Proficient Inguiry: A Lens for Identifving and Examining Educational Gaps,
(fall, 2067). Randall B. Lindsey, Stephanie Graham, R. Chris Westphal Jr., & Cynthia Jew, Thousand
Quaks, CA.: Corwin Press,
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Culturil Proficlensy Notes

Current thoughts ' New thoughts

1. wWhat is culture?

2. wWh Yy does it matter in sohools?

3. What do You kinow about how
eultuere/vace affects Learnbng?

4. How can You use what g[m know anel
ave learming to change the outeomes of
students here _ -
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1 take actions hased on oy
adopted beliefs.

I refine and update my
beliefs about the world,

i draw canclusions.

I make assumptions based
on things | “kmow” and
meanings 1 add.

I seiact, ar filter, some
portion of the data
that | ebserve.

| the tata we selger
it. gee—in the

| ohserve sxternal
. (%'&JEEI Eiﬂd GCOUTTENCes,

- Adapted from Chris Argyris and Peter Sange
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Essential Elements of Cultural Proficlency

1. Assessculture

2. Value diversity

3. Manage the dynamics of difference

4. Adapt to diversity

5. Institutionalize cultural knowledge



The Cultural Proficiency Continuum Self-Assessment

Read each of the points on the continuum, presented in itafics, and the indicators that
follow. Place a mark in the column that best matches your ability to describe how culture

is regarded. Please treat this instrument as a needs assessment, not a test to be passed. For

the instrument to have value for you, it must provide you with a profile of what you
already know and what you have yet to learn.

The Continuum for Cultural Proficiency

The Continnum and Indicators

Yes

No

‘Not Sure

Cultural Destructiveness — [ can describe how cultures that
are different from mine are negated, disparaged, or purged by:

describing how systems of oppression (i.e., racism,
sexism, homophobia) are represented in the history of
our country

describing how historical oppression is usually
invisible in our history and literature texts

describing how the invisibility of culture in schools
leads to non-dominant groups not being viewed as
legitimate

describing one specific examyple of cultural
destructiveness in our school/program

Cultural Incapacity — [ can describe how my culfural values
and beliefs can be elevated and how culfures that ave different
from mine can be suppressed hy:

describing how superiority and inferiority are
represented in the history of our country (e.g. Jim Crow
laws and the need for civil rights acts, school
desegregation)

describing discriminatory practices present in some
educational settings

deseribing instances of low expectations held by
educators

describing examples of subtle messages to people that
they are not valued

P13



The Confinuum and Indicators

Yes

No

N ot Sure

Cultural Blindness - [ can describe how I can act to not see
differences among cultures and to not recognize differences by:

e describing how the messages that people intend to send
are often not what is heard by others

o describing the value placed in this country on
pretending not to see differance

e describing how textbooks do not include the
meaningful representation of non-dominant groups

» describing how we use expressions such as you need to
work a little harder and don’t be so sensitive to disiniss
people’s struggles

Cultural Precompetence — I can describe how my lack of
knowledge, experience, and understanding of other cultures
limits my ability to interact with people whose culiures are
different from mine by:

» giving examples of the frustration of lnowing that
current praciices are not effective and not knowing
what to do

*  describing instances of jumping to easy solutions that
have no sustaining effect

s describing the paradigmatic shift that occurs when
moving from talking about others as beign the problem
to discussinghow one changes their practices to meet
the needs of people from other cultural groups

s describing the movement at this point in the continuum
as representing a tipping point

Cultural Competence — I can describe my use of the essential
elements as standards for adapting my behavior by:

o describing how I am aware of the impact my culture
has on others

o describing how valuing diversity is different from
tolerance

s describing how one adapts to diversity inorder to be
effective

o describing how one uses the essential efements to
leverage change, personally, and organizationally

P14



The Continuum and Indicators . Yes : No Not Sure

Cultural Proficiency — 7 can describe my constructive
experiences in a variety of culiural settings by:
» describing how learning about cultures is a life-long

e describing examples of advocacy as a moral constrict
s desciibing examples of esteeming the cultures of others

* describing how one learns about the cultures of others,

process

including organizational cultures

Score Sheet

There is no score sheet in the traditional sense. The purpose of the exercise is for you to
have the opportunity to reflect on what you know and value prior to coaching others.
Please accept our invitation to reflect on the marks and comments you entered into the
Yes, No, and Not Sure columns.

/

-

Reflection

Take a few moments and review the six points on the Continuum, the indicators and the
columns you marked for each point. What was your reaction to the first three points of

the contimium? What was your reaction to the next three points of the continuum?
What did you learn about yourself in doing this activity?

<

/

Adaptzd From: Lindsey, Belores B, Richard 5, Martinez, and Randalt 8. Undsey, Culburail Proficient Coaching:

attrabte Sehang
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Enhancing Cultural Competence- Community Toolbox
1. Define Your Vision and Goals for Culiural Competence

2. Indicate what cultural competence would look like and the related goals for your
organization or community.

i.  Describe the vision for cultural competence ~ What qualities your organization or
community would have when it becomes more culturally competent. These vision
statements might include: SRR '

a:- People of diverse backgrounds and éxperience working together.
=Y. People understanding and appreciating one another's differences.
c. People being respectful of those different from them.

What is your organization or community's vision for cultural competence?
ii. -For each relevant level indicate the geal for cultural competence:

a. Individual level - increase respectful engagement by yourself or other members

h. Organizational level - change policy and practices to enhance irtclusion and
respectful engagement with different groups.

¢. Program level - redesign programs or intervention so that they are more effective
and a better fit with cultural beliefs and practices.

d. Community level - increase respectful engagement among those from diverse
cultures and decrease intolerant practices by community members.

e. Whatwill your goal for cultural competence be at the:

Individual level:
Organizational level:
Program level:
Community level:

2. Conduct a Colioral Audit
a. Describe the cultural context of your organization or community
i.  Identify the different cultures or shared experiences represented in the
organization, group, and community in which you belong or work. These may

Cinclude gfbups'that"di'ffe'r'in':' (fill in those that are appropriate for your
organization or group)



ii.

« Nationality

o FEthnicity

e Native language
o Race

> Gender

s Religion or spiritual beliefs

> Occupational Status

» FEducational Status

¢ Economic status or social class

o Physical atiributes

o Relationship Status

o Agegroup

o Geographical/regional residency

s Health status

o QOthers specific to a group
Identify the current expectations and stereotypes in your group or community
about people from each of these cultures, and how these stereotypes might
affect communication and your ability to work together. Examples of
stereotypes, which can be positive, negative, or neutral, may include:

» Hardworking or lazy
o Family-oriented or work-focused
.« Withholding or generous
o Expressive or quiet
» Suspicious of strangers, unfriendly, or open and warm
» Aggressive or gentle
o Emotional or unfeeling
» Traditional or open to change
« Intelligent or ignorant

List those cultural groups within your community or organization and the
possible stereotypes that affect how you communicate or work with them:

b. Characterize the current relationships among cultures within your organization,
group, or community:

ii.
fii.
iv.
vi,

Vil

What cultures are represented in your organization currently? which ones are
excluded?

What kinds of relationships are already established among cultural groups?
How well are different cultural groups well organized?

What kinds of conflicis or struggles currently exist among cultural groups?
What historical events set the stage for the current conflict?

How well are conflicts between groups openly recognized and talked about?
Over which issues in the community have different cultural groups historically
worked together to make improvements?

Have there been or are there efforts to strengthen alliances among groups?
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viii.

What values and concerns do different cultural groups have in common?

c. Assess the level of knowledge, attitudes, and behaviors related to cultural competence
of those in your organization or community:

ii.

iii.
iv.

V.

vi.

Knowledge of the characteristics, experiences, beliefs, values, and norms of the
cultural group(s) of interest.

Respect for these cultural elements without assumpiions of superiority or
inferiority. :

Behavioral skills for working with people from different cultures.

Presence of supportive relationships within the culture, and among with whom
you are working and in your own culture.

'The state of curiosity, appreciation of your limited knowledge, and a
commitment to learn about others.

Awareness of how your own culture and experiences have shaped how you see
others.

d. Identify possible difficulties (or opportunities) you or your organization may
encounter due to cultural differences. Describe how differences in the varied aspects
listed will affect your ability to understand and work effectively with diverse cultural
groups:

i

it

iil.

i.  Communication styles
o - Language usage (e.g, formal, street language).
o Non-verbal communication (e.g., eye contact, gestures}.
o Assertiveness expressed. :
What difficulties (or opportunities) may your group encounter due to
different communication styles? '

Attitudes toward conflict
s Positive or negative.
o Tace-to-face or less direct methods of resolution.
What difficulties (or opportunities) may your graup encounter due to
different conflict siyles?

Approaches to completing tasks
» Orientation toward task (e.g., focus on getting things done].
o Orientation towards relationships (e.g., focus on how people are
feeling).

What difficulties (or opportunities) may your group encounter due to
different task completion styles?

Decision-making styles
« Delegation or tightly held decision-making powers.
g Consensus, majority rule or other-forms-of group-involvement.
What difficulties (or opportunities) mday your group encounter due to
different decision-making styles?
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iv.
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Attitudes about open emotional and personal matters
Variations in comfort level in disclosure (e.g., willingness o talk about self or
relationships).
» Need for privacy or preference for openness.
» Inclusion of emotion or personal issues in decisions.
What difficulties (or opportunities) may your group encounter due to
different disclosure styles?

Approaches to knowing
» Analytical (head, thinking) or intuitive (heart, feeling).
»  Statistics, facts and science; or symbols, stores, and spirit.
What difficulties (or opportunities) may your group encounter due to
different approaches to knowing?

. Assess the level of cultural competence (i.e, ability to respectfully engage those from
different cultures or backgrounds) of your organization or community. Consider the
current practice or ability to:

.
il
iv.

Be involved and comfortable with people from different cultures and
backgirounds.

Show genuine respect for others who are different.

Work effectively with people from different cultures and backgrounds.
Link to networks of people and groups from different cultures and
backgrounds.

2. Build a Culturally Competent Organization

A Based on the cultural audit or assessment, identify goals for enhancing the cultural
competence of your organization. For each goal (see potential goals below) indicate
what "success” would look like if the goal were attained:

i
il.

iil.
iv.

V.

vi.

Proclaiming Your Dream: Developing Vision and Mission Staterments

Increase people's involvement and comfort with those from different cultures
and backgrounds. '

Enhance the respect people show for others who are different.

Increase members' effectiveness in working with people from different
cultures and hackgrounds. _

Increase links to networks of people and groups from different cultures and
backgrounds.

Develop and enforce policies that assure everyone's safety and rights
regardless of cultural aspect or background.

b. For each stated goal at the individual level (e.g, individual members of the group),
identify specific activities that will be done to achieve success. These may include:
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i,  Putting yourselfand others in situations where you will meet people from
other cultures and backgrounds.
il.  Examining your biases about people from other cultures (e.g., listing
stereotypes and opinions you have of groups and the origins of those biases}.
iti.  Asking people questions about their culiures, customs and views, and
comparing them o your owin.
iv.  Reading about other people’s cultures and histories.
v. Listening to people tell their stories to better appreciate their experiences,
vi,  Noting differences in what people value and do, In order to better understand
how practices different from your own can be as or more effective in certain
sitirations.
vii.  Helping teach and encourage others to experience and appreciate different
ways of seeing doing things.
For each stated goal at the organizational level {e.g, overall organization), identify
specific activities that will be done fo achieve success. Activities may include:

i.  Including expectations for cultural competence in job descriptions.
ii. Ensuring your organizational facility is accessible and respectful of difference
in it physical appearance, lay-out, decorations, and location,
iti. - Engaginglocal people and other experts to teach and model cultural
competence. i
iv. Working together with people of other cultures in your community to reach
common goals. :
v.  Actively eliminating prejudice and discrimination in policies and practices
vi. Adapting policies and practices within the organization to assure safety, equal
rights, and respect for all regardless of culture or backgrounds.
For each stated goal at the program level, identify specific activities that will be done
to achieve success. Activities may include:

i.  Reviewing how the organization's programs, policies, and practices
incorporate and accommodate local values and customs.
ii. Modifying current programs or interventions to better reflect the local customs
and values of those affected by the organization's actions.
iii. Redesigning proposed activities with the assistance of people from multiple
caltures in order to assure their relevance and increase their effectiveness.
For each activity aimed at reaching goals at the organizational and program level,
indicate:

i. Who will complete the activity
ii, Whatwill they do
iv.  With what resources
v, In communication with whom
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f.  Review your organization's progress in meeting your goals for becoming culturally
competent. Evaluate the organization’s level of cultural competence and make needed
adjustments.

Are you satisfied with the organization's pmgress?‘ What adjusiments might improve
your success?

4. Build a Culinrally Inclusive 1Cammunit’y

a. lmagine a culturally inclusive community. Depending on your situation, success might
look Hke:

i.  All citizens are engaged in decision that affect their lives.
ii.  People take a stand when groups are targeted with unjust treatment.
ili.  Public policies correct inequalities in the system (e.g., unequal educational
opportunities). :
iv.  There are bridges and social ties among people from different cultures,
backgrourids, and communities.

What would success look like for cultural inclusiveness in your cammunity?

b. Assess the cultural inclusiveness of the community as a whole, if you have not already
done so in your cultural audit.

i, What cultural groups existin the community?

ii. ~How do these groups function? Consider the interaction of their leaders, their
social structure, where they live, what languages they speak, their cultural
“rules”, their methods of decision-making, and their social, political, and
religious gathering places

iii. How are particular groups seen by the rest of the community?

iv.  Isthere, or has there ever been, discrimination?

v.  What's the community's history, including the history of different cultural
groups in the community, their relationship with greater community, and their
history with each other? .

¢. Invite opinion leaders and others from all groups to join in creating a vision of
inclusiveness for the whole community

i.  Purposely seek out and invite representatives of many cultural groups to join
your efforts to create an inclusive community.
fi. ~ Many people from different cultural groups should be involved from the very
beginning in order to promote equal parinership and ownership in the process.
iii.  Once the group has formed, choose leaders and methods of functioning that
build consensus among the members.
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Who should be at the table or represented?
d. Identify a substantive issue from which to build inclusiveness

L. What is the most important issue in your community that affects peo ple of all
cultural backgrounds?
fi.  Identify a common issue that can help bring people of different cultures
together to work towards a common purpose

What substantive issues may help bring people from different cultural groups
together in your community?

e. Develop a strategic plan for using that issue to build inclusiveness within a
participatory process

i Describe long-range goals related to the creation of an indlusive community
(e.g, engage all citizens in decision making).
fi,  Describe shori-range goals (e.g, development of intergroup r elai:lonshlps
addressing shared issues).
fil.  Describe how you will assess or evaluate progress reaching those goals.
f. Encourage group members to establish relationships outside the group. Indlcate how
you will do so including by:

i Arranging for culturally diverse groups of people to carry out specific projects
together.
il.  Regular discussions of common ground and similar concerns at public
meetings.
ili.  Participation in events and celebrations of different cultures.
lv.  Rotafing groups meetings among communities of the cultures represented in
the broader community.
v.  Establishing regular social occasions outside the group.
vi.  Actively create a welcoming atmosphere for those outside the group.

Describe ways your organization might encourage individual relationships
among members.

g. Identify the assets that each cultural gr oup brings to the table, and use those assets in
strategic planning. For example:

=]

Skills related to visual arts, music, craftsmaunship.
Experience in political action.
Expertise in conﬂlct resolu’aon
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