wonder the mcLs are: unprepared to le:am ‘

tatiorr, L spent dozens.ofhors in her class-
er stuglernts, observing hér mehh‘ig, helping
mmplexums 0[ an urban m1c[wesl:etn

'md suppo%n; And i mmmsfzd mc;m
e 1o ghepe:

Cof c]ﬂss an, pm'erty

: 45 yearé hLér, the, prén\ ;
' culture‘ c:f pcwerty pflracligm remams

a conmtem wad Qbsewabkf ‘ﬁczslmlc .
© Lewls igniteda debate about the *
" ngure of povu-ty that coniinves woday:
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: ] oL po\rmty Bub on is
.all agyee: There-is ho such thngs s
s -culluﬂ: z;f‘pmerty Eh[Fmences 1n mlugs

.y ]1.151. a& gr.eaL as Lhosc bct,WeEn ])001 and
: weﬂitizy people, TE e
' 111 acLua%[iy\ tﬁ&iultur' of poav

aw&E"M\\Aramfﬂm .

chlidrens’-fearnmg, Iarg‘ah; because. h y dp not
Valug Educatmn L

*fMYTH"jPoor peaple are unmotlwted and have

i \-‘__weak Work Bthms‘ (RDR O ; © dhout edueation.thet w&ﬁltﬁyfﬁamﬁts'ﬁd (Comptori-Lilly,
The Reah‘ ri Pabr peop1e da not have, weaker wat‘k ezhlcs - 2003; Lareau & Horvat, 1599 ‘Letehter, 1978}, Love-theome
S or lower evela of motivation, than wealthier pﬁople ¢ IVer*sen ‘parents are less likely o attend schoal functions ar volunteer
P &Tarb&r 1698 Wilson, 1997) Mahough poor peopleare -intheirchildreis classraoms (National Cen,t_{:r,fg_r Education
. aften sueebtypéd 28 Iazy. 83 percent of childtert fronilows . - Statistics, 2005)—not because they care less about education,
income familiés have at least one employed parent; closeto  bur because they have less accessto school involvementthign

Tlie Reality: Low-income patentshold the same atgtudes -

- 60 percent have at feast ope parent wha works full-iine their wealthier peers, They are more likély to work multiple
and yearround {Natdnal Center for Children in Pov erty, ~ jobs, to work-evenings, to hizve jobs without paid | leave, and
2004). In fact, the sevete shortagg of living=wage jobs mieans * to be wnable to-alford child care and public transpertation.. I
vhiat many pooradults mustavork wo, three, or fout jobs. - . -might be'stid more aceurarely thiat schools that fail ta take .
Aceordivg to the Ecenomic Policy Instluate (2002), poor -~ these eonsicerations intodceount dohot value the ln,vmlvc:~
working adults spend more hours wmkmg each wcek tl‘ian ;. pient of poor ‘Farnilies as much s they wiue ¢hie: mvoh erment
Lhzn' wealthier countexpasts. - - RS Qf Gther families: : - :
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I“he Reﬂm}r All pac;p}e reg'n‘dless Bf
il ‘I‘ gmgcs zmcl lpmgtmga va:aemes

: 11100!:139 cimg sk ik Equa] ly-eliartd fited
| acrosspoon widedle. class, anidt weahhy
. eomimitnities (Sute; Kadushifiy Tighe,

Rindskopf; & Bevemdge, 200Y): Chen;,
‘Shetly, Krefelyand Wallie:(2003). found-

LhTL al cahﬁl i onsumpzmn 15~SL§H[ﬁL{Iﬁﬂ}'

. iong dipper midille classwhite -
ki gh scheal stdénits thart among paor
black Irugh school students. Thefr finding
supports a history of research.showing
that aleohol abuse 4z farmore prevalent.
amaong wealthy: people than avong, peor:
peaple (Dialt, Muntaner, & Walrdth,

2004 Galea, Ahern, Traty, & Viahow,

2007). I other words; considering

aleoholand illicit drugs together, sealthy -

people até rore likely-ttian poor pesple

1 be substrichabusers.

The Culture of Classism
The myth:of a “chlture of poverty”
distracts us from g dangerous cultire

34 . Enucartionsl LeaperssizfArrin 2608

" Lis,ar,. suggesttng thar péor Seople: m,
* poot-Becavse of theh owh morak: #nd .
inellectiial deficiencies (Collms 1988)..

Deflctt thedists use two'sitategies for .

propagatigthis world views (1) drayng

o well-éstablished sterearypes, arid

(2)ignoring systemic conditions, such.

as inequitable access to-high-quality’
schooling, that support the eycle of
ptwtrty

‘ Jusu{y Fy sys;.

“fix" the mythical culture of peot

at: privileges. eeonom1- -
cally advaritaged stadents & the: Expﬂnsf:
of workirigiclass atid pidor _mclenzs N
thien it appears to beworking,

marvelously. In our determination to

students, we ignore the ways in which
our society cheats them guz of apportu-




L Llf\sw gomis? .

us fram a dangemu.s culture that dGES

ex1st-—~the culture ef class:lsm

e ‘assuLs"But Lhe queatmn is thig; Are’ |
. we W)l]mg, By the very least, to. Iatlxl&
‘ Lhe L{"’ssssm re our own sahm:ls :

- This classistiy i plehnful emd wel[

~ docomented (Rozol, 1992 For
example, compared with their wealthies
pieers, poar stuelents dre mais likely 1o -
attene} schools that have less !"undm;.,
{Carey.. 2005); lower teachier sdlaries.
-(Kfamly 2001} more: Tintited: wonipUer
uncl Inlcmc:t au,ess (Gmsl *20{333

{ieotae schools werg riiore Hilkely s
sulfu’ frnn1 wt_kmach or rat ihfestatian,

dirty or nmpmam’c student bathrooms, -

large numbers of weacher vagancies and

substitute wachers, more teachers who -

‘ate fot licensed in their sibject areas,

insulficient erouidaled classrodm mate-

rials, ﬁmd madeque or nonexistenit

_ ilities, such as Beérice labs. -

A Hate it Mimhesota, several schood

E ;hbh_fﬁts offer universal half- day_kmdep

'-'Vdczus EnequA as-ta I i
© greatest. my

of alldz Lhe ong th"\[ dubs

ecication the “freat equa’l;zer " Witlion

‘considlerable-thar ga it can"nm he.

anyt]rnng of Lhe sorL.’

".What {:an We Do?
“The soclnaconarmic opporiumity gap

can be eliminated only when we stop
wying to “fx" peor students sne start
agdressing the ways fir which our

. schools perpetvate elassism. This
* includes debtroying ihe ineguities lisied’

ahove as well as abélishﬁlg sueh plac-
tices nd tacking and ability grouping,
sepregirional tedisiricting, and the

- privatismion of public schéals. We

ayst demiand the best- possibléedupa-
tion for all sthdents-—higher-order
pedagogles, intiovative leaming mate-
Tials, anek Holistic reaching and learning.

Bt first, we must demand basié Human

righus for all peaple: adequate haumng

. angd } Health care, hﬂngw:lgﬁ Jo‘as md
86 on.

Of course, we. auglt. ot teli. qmdenrs
wlto suffer today that, if they can wait
fior this-edncaton revolution, every:

'(hing will falliro plage: So as we'
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a o

1'31"&,-13&%551’11"
we st

© povéry.

'] Zduaum oms

" ReJL.u dr;:f’ wil lhem"y zmd hdp

- stidents and’ ccslleaguces uriléar ml:- 2
"+ perceptions about POVELT :
- : Mal\L snlmn ;11\Ulvemsm{ ﬂ(_CCSSl Jle _

ﬂroliow nclsle'ld )Ln\":.

- colleagies to o’usen’a nunw.hmﬁ; lor
* signs of class’ blas;-

m Continue rmchmv HUL 10 Jorie
incorhe:fnnilieseven when they appear.
umresponsive (ard withou gssuming, it
thiey dre wmesponsive; Lhd{ we know
why)::

= Respond when collsagues stereo-
L }rpt, poor styderits gr parnis. ,
m Never assiime that all stodents haye

: ua[mtmbk acoest fo sich feaming

TeSouiraes a5 compiters and thie

- Tnmme:t. and never slmign weirk
retpiritig this access vitheiit pmwdmg :

in-schioo} tirde to comiplelg it. -

w Engure, that learnity matedals dé
ot stev eotype paor people.

_w Fightta keep lowe-income smdehts
me be:mg assigned unfustly to speotal
ecducation or low academic tracks,

x Make curticulum relevant o poot
sinderits, drawing on and validating

-their experiences and intelligences.

. m.Teach-abowt issues related to class
and foverty—including consumer
eulture, the disseludon of labor unions,
and environmental injustice—and about
mpvernents for class equity.

# Teach-about the anvipoverty work

of Martin Luther King Jr., Helen Keller,

the Black Panthers, César Chivez, and
other 1.5, jcons-—and dhout why Uhis
dimensian of their legacies hias been
erastel frome o pwstional consciousness,
w Fight to ensure that school meal -
programs offer healthy options,
W Exsnrine proposed corporate-school

- partnevships, wpiecting those that require
" the adoption of specific mnicul‘ums or

pedagogies:




;.. hawwe comply with the Culture- oi

PRI R

PRI T e

*Mast lm}?ﬂ}’tﬂnt e TSt conszdm -
hL}W out Gwi class bidses affect oure
interactions with aad expectatigns of: - -

~OUF stud(‘nta And Lhen vee winst aslk . - -

oupselves, Whierg, in Ie*ﬂmr does the

defiait He? Does it lie fit poor peaple; the;

mast disenfranchised people among us?
- Does i e in the edueaor yser,
tself—in,as Jomathim Kozol says, tHe
savage inequalities of pur schidols? Ot
does it lfe i1r us—educators with
ungpestonably pood hitentions who - -
too olten [all 1o the tempiation of the;. -
quick fix, the' gasily digestible. frarmes::

work that never reguires us ta considers ., -

Llssv;m J=1.
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